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Classroom Environment  

 

The Classroom Environment focus area has two (2) indicators of performance. These indicators capture the degree to which each 

teacher promotes student engagement, independence and interdependence in learning and facilitates a positive learning community for 

students. 
 

Dispositions Safety-oriented, respectful, professional, nurturing, caring, responsive, culturally-sensitive, fair, honest, 

reflective, flexible, analytical, non-judgmental, risk-taking 

 

 

Focus Area: Classroom Environment  

Indicator Modality Below Standard Developing Effective Exemplary 

A. Teacher creates, 
models, and 
promotes an 
atmosphere of 
respect, 
responsibility, and 
safety for all that is 
conducive to learning. 
 
Attributes: 

 Communicates and 
reinforces 
appropriate 
standards of 
behavior 
 

Observation  
 
 
 
 
 
 
 
Teacher demonstrates 
little or no evidence 
that standards of 
behavior have been 
established. 
Teacher does not 
address student 
behavior in a timely 

 
 
 
 
 
 
 
 
Teachers establishes 
standards of behavior 
but reinforces them 
inconsistently. 
 
Teachers addresses 
some disruptive 
student behaviors.  

 
 
 
 
 
 
 
 
Teacher establishes 
high standards of 
behavior and reinforces 
them consistently. 
 
Teacher actively 
addresses and 
promotes student 

In addition to the 
characteristics of 
Effective:  
 
 
 
 
 
Students independently 
demonstrate awareness 
of and adherence to 
established expectations. 
Student behavior is 
consistently appropriate. 
Teacher responds to 
misbehavior seamlessly 
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 Positive rapport and 
social interactions 
 
 
 
 
 
 
 

 
 
 

 Respect for student 
diversity 
 
 
 
 
 
 
 

 

 

 Environment 
supportive of 
intellectual risk-
taking 

and/or appropriate 
manner, impacting the 
learning, safety and/or 
well-being of others.  
 

Interactions between 
teacher and students 
are negative or 
disrespectful and/or 
teacher provides little 
or no opportunities for 
students to develop 
positive social skills.  
 
 
 
 
Teacher provides little 
or no evidence of 
modeling an 
atmosphere of respect 
and responsibility for 
self, others and 
property. 
 
 
 
 
There is little or no 
evidence of the 
teacher’s effort to 
promote socially 

 
 
 
 

 
Interactions between 
teacher and students 
are generally positive, 
and respectful; 
however the teacher 
inconsistently models 
and reinforces positive 
social skills. 
 
 
 
 
Teacher provides 
some evidence of 
modeling an 
atmosphere of respect 
and responsibility for 
self, others and 
property. 
 
 
 
 
Teacher’s efforts to 
establish a classroom 
community that 
promotes social and 

behaviors that support 
a positive learning 
environment. 
 

 
Interactions between 
teacher and students 
are consistently 
positive and respectful 
and the teacher, when 
necessary, models and 
explicitly teaches 
positive social skills 
that builds student 
capacity for interacting 
responsibly. 
 
Teacher-to-student and 
student-to-student 
interactions frequently 
demonstrate respect 
and responsibility for 
self, others, and 
property and sensitivity 
to students’ diversity 
and levels of 
development. 
 
Teacher establishes a 
classroom community 
that frequently 
promotes appropriate 

with no loss of 
instructional time. 
 
 

 
Students independently 
use proactive social 
strategies, take 
responsibility for their 
actions and, when 
necessary, appropriately 
correct one another. 
 
 
 
 
 
Teacher-to-student and 
student-to-student 
interactions consistently 
demonstrate respect and 
responsibility for self, 
others and property, and 
sensitivity to students’ 
diversity and levels of 
development. 
 
 
Teacher establishes a 
classroom community 
that consistently 
promotes appropriate 
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 Environment is 
reflective of high 
expectations for 
student learning 

responsible behavior 
and intellectual risk-
taking. 
 
Establishes low 
expectations for 
learning 

intellectual risk taking 
and learning are 
inconsistent. 
 
Establishes 
expectations for 
learning for some, but 
not all students; or is 
inconsistent in 
communicating high 
expectations for 
student learning. 

social skills to support 
social and intellectual 
risk-taking and 
learning. 
 
Establishes and 
consistently reinforces 
high expectations for 
learning for all 
students. 

social skills to support 
social and intellectual 
risk-taking and learning. 
 
Creates opportunities for 
students to set high goals 
and take responsibility 
for their own learning. 
 

Focus Area: Classroom Environment 

Indicator Modality Below Standard Developing Effective Exemplary 

B. Teacher maximizes 
time spent on 
learning by effectively 
managing routines 
and transitions that 
promote engagement 
and active 
participation by all 
students. 
Attributes: 

 Routines and 
transitions are 
appropriate to the 
needs of the 
students 

Observation  
 
Teacher does not 
utilize learning time 
effectively. 
Significant 
instructional time is 
lost due to inefficient 
routines and 
transitions. 

 

 
 
Teacher utilizes 
learning time in an 
inconsistent manner. 
Some instructional 
time is lost due to 
partially effective 
routines and 
transitions. 

 

 
 
Teacher maximizes 
student learning time 
by establishing smooth 
and effective routines 
and transitions. 
Students follow 
classroom routines 
with minimum 
prompting and 
guidance.  

In addition to the 
characteristics of 
Effective:  
Teacher encourages 
and/or provides 
opportunities for 
students to 
independently facilitate 
routines and transitions.  
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Planning for Active Learning 

 

The Planning for Active Learning focus area has three (3) indicators of performance. These indicators capture the degree to which 

each teacher plans instruction that engages students in rigorous and relevant learning and promotes their curiosity about the world at large.  
 

Dispositions  Strategic, reflective, intuitive, flexible, adaptive progressive, culturally sensitive, knowledgeable, organized, responsible, 

detail-oriented, diagnostic, analytical, student-centered, creative, open-minded, student-centered, insightful, innovative, 

resourceful, confident 

 

Focus Area:  Planning for Active Learning 

Indicator Modality Below Standard Developing Effective Exemplary 

A. Teacher plans 
instructional content 
that is aligned with 
standards, builds on 
students’ prior 
knowledge and 
assessment results, 
and provides an 
appropriate level of 
challenge for all 
students. 
 
Attributes: 

 Content is aligned 
with standards 
 

Artifacts 
Observation 
Conference 

 
 
 
 
 
 
 
 
 
 
 
Teacher’s planning 
does not reflect the 
use of state content 
standards. 
  

 
 
 
 
 
 
 
 
 
 
 
Teacher’s planning 
partially addresses 
state content 
standards.  
 

 
 
 
 
 
 
 
 
 
 
 
Teacher’s planning 
effectively addresses 
state content standards.  
 
 

In addition to the 
characteristics of 
Effective:  
 
 
 
 
 
Teacher’s planning 
anticipates 
misconceptions, 
ambiguities or  
challenges, and 
considers multiple ways 
of how to address these 
in advance.  
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 Use of student data 
to plan instruction 
 
 

 

 
 

 Lesson is 
differentiated 
based on student 
needs and prior 
knowledge 
 
 

 
 
 

 Plans for literacy 
strategies 
appropriate to the 
discipline  
 

 
 

 
Teacher uses little or 
no student data to 
plan instruction.  
 
 
 
 
Teacher does not 
plan differentiated 
tasks within lessons 
that meet the 
instructional needs of 
all learners. 
 
 
 
 
Teacher plans 
instruction that 
includes few 
opportunities for 
students to develop 
literacy skills and/or 
academic vocabulary.  
 

 
Teacher uses some 
student data to plan 
instruction.  
 
 
 
 
Teacher occasionally 
designs lessons that 
are differentiated to 
meet the needs of all 
learners. 
 
 
 
 
 
Teacher plans 
instruction that 
includes some 
opportunities for 
students to develop 
literacy skills and/or 
academic vocabulary 
in isolation.  
 

 
 
 
 
 

 

Teacher uses multiple 
sources of appropriate 
data to plan targeted, 
purposeful instruction.  
 
 
 
Teacher routinely plans 
lessons in which learning 
tasks and strategies are 
differentiated to meet 
the varying needs of all 
students in the class. 
 
 
 
 
Teacher plans instruction 
that integrates literacy 
strategies and/or uses 
the academic vocabulary. 
 
 

 

Teacher plans for 
students to identify  
their own learning needs 
based on their own 
individual data.  
 
 
There is substantial 
evidence to show that 
the teacher consistently 
plans lesson that are 
differentiated based on 
students’ prior 
knowledge, interests, 
and individual learning 
needs.  
 
Teacher designs 
opportunities to allow 
students to 
independently select 
literacy strategies that 
support their learning 
for a task.   
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Focus Area:  Planning for Active Learning 

Indicator Modality Below Standard Developing Effective Exemplary 

B. Teacher plans 
instruction to 
cognitively engage 
all students in the 
content. 
 
Attributes: 

 Strategies, tasks 
and questions 
cognitively engage 
students.  
 
 
 
 
 
 
 

 

 

 Instructional 
resources and 
flexible groupings 
support cognitive 
engagement and 
new learning.  

Artifacts 
Observation 
Conference 

 
 
 
 
 
 
Teacher plans 
instructional tasks 
that provide limited 
or no opportunities 
for students’ 
cognitive 
engagement. 
 
 
 
 
 
 
 
Teacher does not 
effectively select or 
design resources  
and/or groupings 
that engage students.  

 
 
 
 
 
 
Teacher plans  
instructional tasks 
that provide some  
opportunities for 
students’ cognitive 
engagement. 
 
 
 
 
 
 
 
 
Teacher occasionally 
selects or designs 
resources  
and/or groupings 
that cognitively 
engage students.  

 
 
 
 
 
 
Teacher plans 
instructional strategies, 
tasks  
and questions that 
promote students’  
cognitive engagement 
through  
problem-solving, critical 
or creative thinking, 
discourse or inquiry-
based learning and  
application to other 
situations. 
 
Teacher consistently 
selects or designs 
resources and/or flexible 
groupings that cognitively 
engage students.   

In addition to the 
characteristics of 
Effective:  
 
 
 
Teacher plans release 
responsibility to the 
students to apply and/or 
extend learning beyond 
the learning 
expectation.  
 
 
 
 
 
 
 
 

Teacher selects or 
designs resources for  
interdisciplinary 
connections that  
cognitively engage 
students and  
extend new learning.  
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Focus Area:  Planning for Active Learning 

Indicator Modality Below Standard Developing Effective Exemplary 

C. Teacher plans 
appropriate 
assessment 
strategies to monitor 
student progress. 
 
Attributes: 

 Ongoing 
assessment of 
student learning  
 
 
 
 
 

 

 

 Criteria for student 
success 
 
 

 
 
 

Artifacts 
Observation 
Conference 

 
 
 
 
 
 
Teacher plans 
assessment strategies 
that are limited or 
not aligned to 
intended 
instructional 
outcomes 
 
 
 
 
Teacher provides 
little or no planning 
criteria for student 
success and/or does 
not plan 
opportunities for 
students to self-
assess.  
 

 
 
 
 
 
 
Teacher plans 
assessment strategies 
that are partially 
aligned to intended 
instructional 
outcomes OR 
strategies that elicit 
only minimal 
evidence of student 
learning.  
 
Teacher plans 
general criteria for 
student success 
and/or plans some 
opportunities for 
students to self-
assess.  
 
 

 
 
 
 
 
 
Teacher plans 
assessments that elicit 
specific evidence of 
student learning of 
intended instructional 
outcomes throughout 
their lessons.   
 
 
 
 
Teacher plans specific 
criteria for student 
success and/or plans 
opportunities for 
students to self-assess 
using the criteria. 
 
 

In addition to the 
characteristics of 
Effective:  
 
 
Teacher plans strategies 
to engage 
students in using 
assessment 
criteria to self-monitor 
and reflect upon their 
own progress. 
 
 
 
 
Teacher plans include 
students in developing 
criteria for monitoring 
their own success 
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Instructional Practice for Active Learning 

 

The Instructional Practice for Active Learning focus area has three (3) indicators of performance. These indicators capture the degree 

to which each teacher implements instruction that engages students in rigorous and relevant learning and promotes their curiosity about the 

world at large.  

 

Dispositions  Reflective, analytical, metacognitive, respect for diversity, strategic, thoughtful, flexible, organized, thoughtful, intuitive, 

supportive, high expectations for all, attentive to detail, thoroughness, organized, diagnostic and prescriptive,  advocacy, 

experimental, innovative, forward-thinking, technologically savvy, diagnostic, responsive, high expectations, student-

centered, rapport-building 

 

 

Focus Area:  Instructional Practice for Active Learning 

Indicator Modality Below Standard Developing Effective Exemplary 

A. Teacher sets and 
communicates clear 
and rigorous 
expectations for 
implementing 
instructional content. 
 
Attributes: 

 Communicates 
instructional 
purpose  
 
 
 

Observation  
 
 
 
 
Little or no evidence 
of learning 
expectations exists 
and/or learning 
expectations are not 
clearly 
communicated to 
students.  
 

 
 
 
 
 
Learning expectations 
are communicated to 
students and set a 
general purpose for 
instruction. 
 
 
 
 

 
 
 
 
 
Learning expectations 
are communicated to 
students to set a specific 
purpose for instruction.   
 
 
 
 
 

In addition to the 
characteristics of 
Effective:  

 
With guidance, 
students are able to 
articulate the 
instructional purpose 
of the learning 
experience/expectation 
and to link it to their 
own interests. 
Students, either in-
person or through 
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 Demonstrates 
content accuracy. 
 

 
 

 Content 
progression and 
level of challenge 
 
 
 
 
 
 

 

  Literacy strategies 
appropriate to the 
discipline 

 
 

 
 
 
 
 
 
 
 
Teacher makes 
multiple content 
errors.  
 
 

Instruction lacks a  
clearly defined 
sequence or depth of 
knowledge; skills or 
concepts are at an 
inappropriate level to 
advance student 
learning 
 
 
Teacher presents 
instruction with few 
opportunities for 
students to develop 
literacy skills and/or 
academic vocabulary.  

 
 
 
 
 
 
 
 
Teacher makes minor 
content errors.  
 
 
 

Instruction is arranged 
in a generally logical 
sequence with some 
inconsistencies in the 
learning progression, 
depth of knowledge, 
skills or concept to 
advance student 
learning 
 
Teacher presents 
instruction with some 
opportunities for 
students to develop 
literacy skills and/or 
academic vocabulary. 
 

 
 
 
 
 
 
 
 
Teacher makes no 
content errors.   
 
 
 

Instruction is clearly 
arranged in a logical 
learning progression and 
is at an appropriate 
depth of knowledge, 
skills or concepts to 
advance student 
learning 
 
 
Teacher presents 
instruction that 
consistently integrates 
literacy strategies 
and/or explicit 
instruction in academic 
vocabulary.  

virtual tools, play a 
significant role in 
contributing to 
extending the goals of 
the learning experience 
and in explaining 
concepts to others.  
 
Teacher invites 
students to explain 
content to their 
classmates.   
 
Students are 
encouraged to initiate 
opportunities to extend 
their learning beyond 
lesson expectations 
and make cross-
curricular connections. 
 
 

Teacher provides 
opportunities for 
students to 
independently select 
literacy and/or 
vocabulary strategies 
that support their 
learning.  
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Focus Area:  Instructional Practice for Active Learning 

Indicator Modality Below Standard Developing Effective Exemplary 

B. Teacher employs a 
variety of strategies 
to actively engage 
and enable all 
students to construct 
meaning and apply 
new learning. 
 
Attributes: 

 Strategies, tasks, 
questions, 
discourse and 
inquiry  
 
 
 
 
 
 
 
 
 
 

 

 Resources, 
technology, and 
groupings 
 

Observation  
 
 
 
 
 
 
 
 
Teacher implements 
strategies, tasks, 
questions that limit 
opportunities for 
students’ cognitive 
engagement. 
 
 
 
 
 
 
 
 
 
Teacher uses 
resources, 
technology, and/or 
groupings that do not 

 
 
 
 
 
 
 
 
 
Teacher implements 
strategies, tasks, and 
questions with some 
opportunities for 
students’ cognitive 
engagement. 
 
 
 
 
 
 
 
 
 
Teacher uses 
resources, technology 
and/or groupings that 
generally support 

 
 
 
 
 
 
 
 
 
Teacher implements 
strategies, tasks and 
questions that 
appropriately integrate 
student cognitive 
engagement, including 
recall, problem-solving, 
critical thinking skills, 
purposeful discourse 
and/or inquiry.  
At times students 
develop their own 
questions and problem 
solving strategy. 
 
Teacher uses resources, 
technology and 
groupings purposefully 
to support student 

In addition to the 
characteristics of 
Effective:  
 
 
 
 
Teacher encourages 
students to work 
collaboratively to 
generate their own 
questions and problem-
solving strategies, 
synthesize and 
communicate 
information. 
 
 
 
 
 
 
Teacher promotes 
student ownership, 
self-direction and 
choice of resources, 
technology and/or 
groupings to develop 
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 Student 
responsibility and 
independence.  

 
 
 
 

 

adequately support 
student achievement 
of learning 
expectations. 
 
Teacher implements 
instruction that 
provides little or no 
opportunities for 
students to develop 
independence as 
learners.  

 

student achievement of 
learning expectations. 
 
 
 
Teacher implements 
instruction that 
provides some 
opportunities for 
students to develop 
independence as 
learners and share 
responsibility for the 
learning process.  
 

achievement of learning 
expectations.  
 
 
 
Teacher implements 
instruction that provides 
multiple opportunities 
for students to develop 
independence as 
learners and share 
responsibility for the 
learning process.  
 

and apply new learning. 
 
 
Teacher provides 
opportunities to extend 
student initiated 
learning and supports 
and challenges 
students to identify 
various ways to 
approach learning tasks 
that result in quality 
work.  

Focus Area:  Instructional Practice for Active Learning 

Indicator Modality Below Standard Developing Effective Exemplary 

C. Teacher monitors 
student learning, 
provides feedback, 
allows for self-
assessment, adjusts 
instruction. 
 
Attributes:  

 Providing criteria for 
success and self-
assessment 
 

Observation  
 
 
 
 
Criteria for success 
are not 
communicated 
clearly; opportunities 
for self-assessment 
are rare. 
 

 
 
 
 
 
Teacher communicates 
general criteria for 
success; few examples 
of self-assessment. 
 
 
 

 
 
 
 
 
Teacher communicates 
criteria for success and 
provides opportunities 
for students to self-
assess. 
 
 

In addition to the 
characteristics of 
Effective:  
Students generate 
specific criteria for 
assignments and/or 
students demonstrate 
the practice of self-
assessment and 
adjusting to better 
meet and exceed 
learning expectations.  
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 Monitoring student 
understanding and 
adjusting instruction 
 
 
 
 
 

 
 
 
 
 
 
 
 

 Providing feedback 
to students 
 
 
 
 

 

 Assessing for 
learning  
 
 
 
 

 

Teacher monitors 
task completion 
and/or compliance 
rather than student 
achievement of the 
lesson purpose or 
objective.  
 
 
 
Teacher does not 
make needed 
adjustments to 
instruction. 
 
 
Provides no feedback 
or feedback that is 
limited, lacks 
specificity, and/or is 
inaccurate. 
 
 

Does not use a 
variety of 
assessments that 
align with learning 
objectives and inform 
instruction. 

Teacher monitors task 
completion and whole-
class progress towards 
achievement of the 
intended instructional 
outcomes.  
 
 

 
 
Teacher adjusts 
instruction during 
lesson primarily in 
response to whole 
group performance. 
 
Provides general 
feedback; does not 
consistently guide 
students towards 
intended instructional 
outcomes. 
 
Teacher occasionally 
uses a variety of 
assessments that align 
with learning objectives 
and inform instruction. 

Teacher monitors 
individual student 
progress towards 
achievement of the 
intended instructional 
outcomes by eliciting 
evidence of student 
learning at critical points 
in the lesson.  
 
Teacher adjusts 
instruction as necessary 
in response to individual 
and group performance. 
 

Teacher provides 
individualized, 
descriptive feedback 
that is accurate, 
actionable; helps 
students advance 
learning. 
 
Teacher consistently 
uses a variety of 
assessments that align 
with the learning 
objectives and inform 
instruction. 

Teacher encourages 
students to use 
feedback to set new 
goals for learning. 
 
 
 
 
 
 
Students identify ways 
to adjust that will be 
effective for them as 
individuals and result in 
quality work.  
 

Teacher encourages 
peer feedback that is 
specific and focuses on 
advancing student 
learning.  
 
 
Students design 
assessments and 
critique themselves and 
one another. 
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Professional Responsibilities 
 

The Professional Responsibilities focus area has three (3) indicators of performance.  These indicators capture the degree to which 

each teacher maximizes support for student learning by developing and demonstrating professionalism, collaboration, and leadership.  
 
 

Dispositions  Continuous/active learner, communicates with professional decorum, strong verbal skills, good intra/inter 

personal skills, curious, flexible, confident, self-awareness, risk taker, proactive learner, honest, flexible to 

learning 

 

 

Focus Area:  Professional Responsibilities 

Indicator Modality Below Standard Developing Proficient Exemplary 

A. Teacher is 
reflective and 
engages in 
professional growth 
that is continuous, 
collaborative, and 
purposeful. 
 
Attributes: 

 Self-evaluation, 
reflection and 
response to 
feedback 
 
 

 

Observation 
Artifacts 
Conference 

 
 
 
 
 
 
 
Teacher rarely reflects 
on instructional 
practice or uses data 
to improve 
instruction. Teacher 
unwillingly accepts 
supervisor feedback or 
recommendations. 
 

 
 
 
 
 
 
 
Teacher occasionally 
reflects on instructional 
practice and reluctantly 
uses supervisor 
feedback to improve or 
change individual 
practice. 
 
 
 

 
 
 
 
 
 
 
Teacher frequently self-
evaluates and reflects 
on instructional practice, 
willingly accepts 
supervisor feedback and 
makes changes in 
practice based on 
feedback received.  
 

In addition to the 
characteristics of 
Effective:  
 
 
 
Teachers uses ongoing 
self-evaluation and 
reflection to initiate 
professional dialogue 
with colleagues and 
proactively seeks 
feedback to improve 
practice. 
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 Collaboration with 
colleagues 
 
 
 

 
 
 

 
 
 

 

 

 Contribution to 
professional learning 
environment 
 
 
 

 
 
 

 

 Contribution to a 
positive school 
climate 

Teacher resists 
collaboration with 
colleagues. Teacher’s 
participation may 
impede the 
collaborative process.  
 
 
 
 
 
 
 

Teacher attends 
required professional 
learning opportunities 
but rarely engages 
fully in opportunities 
for professional 
growth. 
 
 
 
Teacher rarely 
participates in the 
professional 
community and 
demonstrates limited 
commitment to 
collaboration with 
teachers. 
 

Teacher demonstrates 
a neutral presence 
collaboratively – listens 
and does not impede 
progress of colleagues 
in collaborative setting.  
 
 
 
 
 
 
 

Teacher participates in 
professional learning 
when asked but makes 
minimal contributions. 
 
 
 
 
 
 
Teacher occasionally 
participates in the 
professional learning 
environment shows 
some commitment to 
collaborating with 
colleagues.   
 

Teacher consistently 
contributes to the 
professional community 
through productive 
collaboration with 
colleagues.  
 
 
 
 
 
 
 

Teacher actively 
participates in 
professional learning 
opportunities and 
applies knowledge and 
skills gained to improve 
and strengthen practice. 
 
 
 
Teacher collaboration 
with colleagues is 
ongoing contributes to 
and a positive school 
culture.  

Teacher demonstrates 
leadership in the 
professional 
community and 
supports and assists 
colleagues with 
planning and 
instruction that 
supports professional 
growth and student 
learning.  
 
 

Teacher initiates 
opportunities for 
professional learning 
with colleagues. 
Collaboration deepens 
others’ understanding 
and strengthens the 
impact of instruction 
on student learning.  
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Focus Area:  Professional Responsibilities 

Indicator Modality Below Standard Developing Proficient Exemplary 

B. Teacher engages 
families to promote 
positive home-school 
relationships, 
communicates 
effectively and 
exhibits sensitivity 
and respect for 
cultural, social, 
economic and 
learning diversity.  

 
 

Attributes: 
 

 Family and 
community 
engagement 
 

 

 
 

 Respect for cultural 
differences 
 
 
 
 

Observations 
Artifacts 
Conferences 

 
 
 
 
 
 
Teacher rarely 
attempts to inform 
families and involve 
them in the 
educational program. 
Communication is 
limited to required 
reports and 
conferences.  
 
 

 
 
 
 
Teacher demonstrates 
limited sensitivity of 
cultural, social, 
economic and learning 
diversity through 
interactions and/or 
instruction. 

 
 
 
 
 
 
Teacher makes some 
attempt to build 
relationships through 
communication. 
Teacher attempts to 
inform and involve 
families in the 
educational program 
beyond required 
contacts.   
Are minimal or 
inconsistent. 
 
 
 
Teacher demonstrates 
some sensitivity and 
respect for cultural, 
social, economic, and 
learning diversity 
through interactions 
and/or instruction.  

 
 
 
 
 
 

Teacher frequently 

communicates with 

families about learning 

expectations and 

student performance, 

and makes frequent 

attempts to involve 

families in the 

educational program, 

often using more than 

one method of 

communication.   

 

Teacher has established 
positive relationships 
with families, 
demonstrates sensitivity 
to and respect for 
cultural, social, 
economic and learning 

In addition to the 
characteristics of 
Effective:  
 
Teacher consistently 
employs a variety of 
methods to involve 
and inform families in 
educational programs 
and creates a strong 
partnership between 
families and the 
school.  
 

 
 
 

 

 

Teacher consistently 
demonstrates a high 
level of knowledge, 
sensitivity and respect 
for cultural, social, 
economic and learning 
diversity through 
interactions and/or 
instruction.   
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 Culturally responsive 
communication 

 

 
 
 
 
 
 

 
Communication is rare 
except through report 
cards.  
Few attempts are 
made to honor 
different family 
cultural norms and/or 
responds 
inappropriately or 
disrespectfully.  
 
 

 
 
 
 
 
 

 
Teacher usually 
responds promptly to 
communications from 
families. 
Communication is 
generally respectful 
and an effort is made 
to take into account 
different family home 
languages, cultures, 
and values.  

diversity through 
interactions and/or 
instruction and 
communicates with 
families in culturally-
responsive ways.  
 
Teacher regularly 
engages in two-way 
communication with 
families about student 
performance and 
learning and responds 
promptly and carefully 
to questions and 
concerns.   

 

 
 
 

 
Teacher leads efforts 
to enhance culturally 
responsive 
communication with 
families.  
 
 
Teacher 

communication with 

families is always 

respectful and 

demonstrates 

understanding of and 

sensitivity to different 

families’ home 

languages, culture, 

and values.  
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Focus Area:  Professional Responsibilities 

Indicator Modality Below Standard Developing Proficient Exemplary 

C. Teacher conducts 
self as a professional 
in accordance with CT 
Code of Professional 
Responsibility for 
Teachers and 
established district 
rules policy.    
 
Attributes: 

 Professional ethics, 
safety, and 
judgment 

 Respect for 
established rules 
and policies 

 Student advocacy  

 Ethical use of 
technology 
 

Observation 
Artifacts 
Conference 

Teacher actions are 
not consistent with 
the commitment to 
students, the 
profession, the 
community and 
families that are set 
forth in the CT Code of 
Professional 
Responsibility for 
Teachers 
 
 
Teacher disregards 
ethical codes of 
conduct and 
professional 
standards. 
 
 
 
 
 

Teachers actions 
demonstrate some 
inconsistency with their 
commitment to 
students, the 
profession, the 
community and 
families that are set 
forth in the CT Code of 
Professional 
Responsibility for 
Teachers  
 
Teacher acts in 
accordance with ethical 
codes of conduct and 
professional standards. 

Teacher actions are 
consistent with the 
commitment to 
students, the profession, 
the community and 
families that are set 
forth in the CT Code of 
Professional 
Responsibility for 
Teachers  
 
 
 
Teacher supports 
colleagues in exploring 
and making ethical 
decisions and adhering 
to professional 
standards. 

In addition to the 
characteristics of 
Effective: 
 
 
 
 
 
 
 
 
 
 
Teacher collaborates 
with colleagues to 
deepen the learning 
community’s 
awareness of the 
moral and ethical 
demands of 
professional practice. 

 

 

  

http://www.sde.ct.gov/sde/lib/sde/pdf/cert/ethics/code_teachers.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/cert/ethics/code_teachers.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/cert/ethics/code_teachers.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/cert/ethics/code_teachers.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/cert/ethics/code_teachers.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/cert/ethics/code_teachers.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/cert/ethics/code_teachers.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/cert/ethics/code_teachers.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/cert/ethics/code_teachers.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/cert/ethics/code_teachers.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/cert/ethics/code_teachers.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/cert/ethics/code_teachers.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/cert/ethics/code_teachers.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/cert/ethics/code_teachers.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/cert/ethics/code_teachers.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/cert/ethics/code_teachers.pdf

